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Orchard Manor School
Speech and Language Therapy Department
Home Support Pack

 Introduction
This pack contains advice and activity ideas to support pupil’s speech, language and communication needs while they are away from school. All pupils at Orchard Manor School have communication and interaction difficulties with a wide range of needs. As such, not all information in this pack will be relevant for all pupils but there should be enough information to provide support for all. The activities suggested do not require many resources to help keep things easier for you. 
The activities suggested are just ideas should you wish to continue targeting speech and language at home. Please don’t worry if you are overwhelmed with other work and responsibilities and cannot complete these activities. As a guide, perhaps try for 30 minutes a week increasing if you are able to do so. 
If you are not sure which area you should work on, do not have the correct resources or if you have any questions or queries please don’t hesitate to get in contact. Our email addresses are: jparkin@orchardmanor.devon.sch.uk (Josie Parkin, Speech and Language Therapist) and lcooper@orchardmanor.devon.sch.uk (Lyndsey Cooper, Speech and Language Therapy Assistant)

This pack includes:
1. Strategies and ideas to support attention and listening difficulties
2. Strategies and ideas to support receptive language difficulties
3. Strategies and ideas to support expressive language difficulties
4. [bookmark: _Hlk36023233]Strategies and ideas to support higher level language skills (such as sequencing, predicting, inferencing)
5. Strategies to support those with speech sound difficulties
6. [bookmark: _Hlk36042160]Guidance on how to support a pupil who uses Augmentative and Alternative Communication (AAC) aids such as PECS and iPad talkers. 
7. [bookmark: _Hlk36115196]Places to go for further information and support
8. Vocabulary word map templates and examples 
9. Blank Language Levels handout 
10. AAC advice handout 



1. Strategies and Ideas to Support Attention and Listening Difficulties
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Refers to: “The ability to listen and attend to sounds or activities and to focus on the sound or activity for long enough in order to learn from it.

If a child has attention and listening difficulties, they:
Appear to ignore you, cannot sit still, talk when they should be listening, cannot tell you what you have been talking about, may have difficulty following instructions, can only concentrate on one thing, are easily distracted, do not settle with one activity but tend to flit from task to task.
You can help by:
· Incorporating a child’s interests into learning activities
· Using their name to gain their attention
· Use visual prompts such as hand in the air to signal it is time to listen
· Use Now/Next boards. For example, Now- Reading Then-Outside time
· Use visual timers 
· Use visual timetables 
· Repeat instructions 
Activities and games that you can try:
· Joint attention activities. E.g. bubbles, looking at a picture book together, rolling a ball between you, puzzles, looking at sensory toys.
· Simon says
· Barrier games- each of you has one set of the same materials such as the same colour felt tips or the same pieces of Lego. Put a barrier between you so that you can’t see each other’s materials. Tell your child what to do e.g. “draw a yellow circle” “put the red brick under the blue” when finished take the barrier away and see if what you have matches.
· I went to the shops and I bought game (gradually increasing the list with more to remember- “I went to the shops and I bought… an apple, some pasta, a milkshake”) take it in turns to add an item and recall what was said before.
· Ready, steady, go games e.g. “find me a spoon and a tissue. Ready, steady, go!” “touch your head then your knee. Ready, steady, go!” “knock the tower over. Ready, steady, Go!”
· Sound lotto
· Pairs memory matching
· Memory games such as “Kim’s game” have a variety of objects in a tray/on a table. Take one away and see if your child can say what has gone. 
· Magic remote - use a television remote control and pretend to use it to stop and play your child walking around the room. Push the pause button and say “stop” then when ready press play and say “go”. You could also include rewind and fast forward! To make it a bit trickier, swap around meanings so that go means stop and stop means go. 
· Get the Loot - pretend to be pirates, set up two pirate ships with pictures of items for the ‘loot’ and explain that your child needs to get 2 things from the other pirate ship to bring back.
· Listening story - Tell a familiar story such as a fairy tale and tell your child to put their hand up when they hear a certain word e.g. “Cinderella”. This can be made trickier by using extra words- hand up when you hear Cinderella, clap hands when you hear “pumpkin”. 
For older children:
· Card games can be used as working memory activities such as Uno and Go Fish! These games can support working memory through both remembering the rules of the game and remembering which cards they have in their hand and which ones have been played already.

· Teach visualisation - Support your child to make a picture in their head of what they have just read or heard. Ask them to mentally picture what they need to do for a specific task.

· Get your child to teach you - Encourage them to explain how to do a new skill they are learning and teach you how to do it. By working on their explanation it will support them to make sense of what they have learned and file it away in their memory.


Strategies and Ideas to Support Receptive Language Difficulties
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Refers to: The ability to understand words and language. Many of our pupils find it difficult to follow, understand, process and/or remember spoken language.

A child with receptive language difficulties may: 
Have difficulty following verbal instructions, seem as though they are not listening, have difficulty understanding and remembering new vocabulary, misunderstand or only appear to hear part of a question or an instruction, be able to read but does not fully understand what they are reading.
You can help if you:
· Break any instructions down into smaller steps. For example, “get your coat”, “now go and wait by the door”.
· Use simple language. Short, specific sentences.
· Use visual cues whenever possible. These include pictures, written words, objects and hand gestures. Simply pointing can be a useful visual cue.
· Allow plenty of processing/thinking time after giving an instruction or asking a question. Allow up to 10 seconds.
· Repeat instructions and check they have understood before moving on
· Tell them what you want them to do rather than what you don’t want them to do. E.g. say “walk” rather than “don’t run”
· Provide options when asking a question. For example, instead of asking “what do you want?” say “do you want an apple or a biscuit?”
· Encourage them to ask for help if they have not understood
Activities and games that you can try (for older and younger pupils):
· The same activities listed in the attention and listening section. The focus instead will be on understanding the words. Include vocabulary your child is learning. For example, if learning descriptive words, use them in the games “find a shiny coin” “put it on the circular Lego piece”
· Build Lego sets. Lego sets typically come with instructions. Any lost instructions can be found on the Lego website. Have the instructions and tell your child what pieces to find and how to put them together.
· Treasure hunt -follow instructions to find clues/treasure. 
· Any activity can target vocabulary and understanding if you know what words you are working on. For example, if targeting prepositions play a game where you can model using them. For example, Pop up Pirate “put the sword in” “now the pirate is out”. 
· One way of assessing a child’s level of understanding is by using “Blank Language Levels”. In this model, questions are grouped into 4 levels. Level 1 questions require concrete understanding e.g. “find me the apple” “what is this?”. The levels move up to level 4 where language is abstract and requires problem solving abilities e.g. “how to you know that will happen?” “why was the man angry?”. More information on Blank language levels can be found on an attached handout. Try asking different questions and see what level you think your child is at. Then, ask a few questions at the level one above to try and develop skills. If your child cannot give an answer, tell them what the correct answer is. Blank levels are a great way to target language but can be a bit confusing at first! I’d be happy to answer any questions or provide more resources if needed. Please get in touch. 

Strategies and Ideas to Support Expressive Language and Word Finding Difficulties
[image: ]
Reefers to:   the ability to use language to express thoughts, wants, needs and ask questions.

Word finding difficulties are when a person knows and understands a particular word, but has difficulty retrieving it and using it in their speech. They may struggle to “find” the word and use more empty words and fillers such as calling something “that” or “thing” instead of its name. 
A child with expressive language difficulties may:
Struggle to “find” the right word to use. Have a limited vocabulary, e.g. saying "thingy" or "wotsit" rather than the object’s name, or "put it there" rather than the specific place word. They may use the incorrect tense beyond the age expected, e.g, "I runned away", "he buyed it". Use very limited language, perhaps only making their immediate needs known, rather than commenting or enquiring. Speak in short sentences which lack detail. 
You can help if you:
· Expand on what they have said by adding an extra piece of information. For example, Child: “It’s a car” Adult: “yes, it’s a fast car!”
· Repeat back any grammatical errors in the correct form. For example, Child: I drawed a cat” Adult: “you drew a lovely cat”
· Offer choices if children can’t answer open questions. Children with expressive language difficulties may find it difficult ‘finding’ the word they want to use. You can support them by asking questions which contain a choice. For example, instead of asking “What did George see in the story?” ask “Did George see an elephant or a lion?”
· Alternatively, ask the open question “what did George see?” and if they cannot answer give clues to help them find the word e.g. “it has big ears, is grey, has a trunk, starts with “e”.
· Start a sentence for them to finish “This cat is…” “I want…” Then encourage them to say the full sentence
· Model language whenever possible but try to keep it simple and succinct. Try to comment rather than ask questions during play. Instead of asking “what have you got?” say “you’ve got a flashing light!” “I can see it’s red and green”.
· Encourage your child to ask what a word means if they don’t know it. You can do this too to help them feel less anxious about not knowing something. If you hear a word on TV or in a film you don’t understand say “I don’t know what that means, I’m going to look it up”
· For pupils who have difficulty saying when they need help, try to come up with a signal they can use rather than saying the words. This could be putting their hands under the table or displaying an “I need help” card.

Activities to support expressive language and word finding difficulties (for older and younger pupils):
Many of these activities focus on making links and associations between words. This makes word retrieval and learning new vocabulary easier.
· Sorting items into categories. E.g. put all the toys in this box, put all the food in this box.
·  Naming items in categories e.g. name as many sea animals as you can in one minute, name all the things in the room made of metal. 
· Describing guessing games. E.g. “I’m thinking of an animal, it has scales and no legs, what is it?”
· Odd one out- name items in a category with one that doesn’t belong “cat, mouse, dog, tree” “hearing, smelling, seeing, dancing” ask them to identify which and then say why it doesn’t belong.
· There are lots more word classification games, have a look on Google!
· Barrier games- same set up as mentioned in attention and listening activities but this time have your child tell you what to do.
· Lego building- This time give your child the instructions and they need to tell you what pieces to find and how to build. 
· Word maps- a word is written in the middle of a piece of paper. Around it write everything you can that is to do with that word e.g. tiger- an animal, big cat, stripy, orange and black, lives in the jungle, fierce, starts with a ‘t’, 2 syllables, rhymes with liger. Word map templates are attached to this pack. There are two examples, one for a simpler word and one for a more complicated one.  Perhaps choose a different word to focus on each day or choose a word a child has struggled to understand in other school work. 
· Narrative Therapy and Colourful Semantics Therapy Approaches for sentence structure and content- there is information on both these approaches through Google but please get in contact if you would like more information.

Strategies and Ideas to Support Higher Level Language Skills
[image: ]Refers to:  the skills that go beyond basic language abilities. They require you to reason, make predictions, problem solve, sequence, understand non-literal language, draw inference and look at things from another person’s perspective. This is an area that many of our pupils have difficulty with. 

A child with higher level language difficulties may:
Have difficulty predicting outcomes, have difficulties with implied meaning or inferences.  Struggle with pragmatic or social language skills, have difficulties expressing ideas in words, have difficulties understanding non literal language such as jokes, riddles, and humour, struggle with writing summaries and paraphrasing, difficulties sequencing events and with cause and effect relationships (if A happens, B will happen as a result)
You can help if you: 
· Support sequencing difficulties by explaining what will be happening throughout the day or in a specific activity. A child with higher level language difficulties may try to control their environment. They find it difficult to predict the outcomes of actions which can make them feel worried and feeling in control of their environment makes them feel safer. 
· Ask Blank Level questions (see explanation in previous section). At times of high anxiety ask questions at their level but when calm try to develop skills by asking level 3 or 4 questions. These are the questions which are more abstract and require reasoning. 
· Make thinking skills explicit. Talk through your thinking skills out loud e.g. “I think the boy must be feeling angry because in the story it said that he shouted and slammed the door”.
· Label emotions when you think your child is experiencing them. For example, “you’re smiling, you’re happy”, “that made you feel sad”. Once they are able to identify these emotions in themselves, they will be more likely to be able to recognise the feelings of others.
Activities to try:
· Complete day to day activities such as making a drink, making a sandwich, laying the table, doing the washing. When you do it for the first time ask your child to list the steps then write them down or draw the steps. E.g. first- get bread, then- get jam then- spread the jam on one piece of bread etc. Then complete the activity using the guide if needed. Next time see if they can do it without the guide. 
· Pick a non-literal phrase such as an idiom “it’s raining cats and dogs” and talk about it. Explaining what it really means. Try to use it in conversation later in the day.
·  Ask abstract Blank Level questions which relate to how people are feeling, what they might say, what could happen next, how they know that will happen. This could be for any activity. For example, making a cake, “what would happen if we put in salt instead of sugar?” “how would Kate feel if we ate all the cake without her?” “what do we need to do after we’ve made the cake?” “How do we know the cake is cooking?”
· Watch TV and films and try to work out character motivations and make inferences. Pixar short films are great for this (many are on Youtube) as they often don’t have any dialogue. Ask how characters are feeling, what they are going to do, why certain things have happened. If you can, focus on how an individual’s actions can affect others. 
· Every week the New York Times releases a picture without a caption for students to talk about and try to infer what is happening. https://www.nytimes.com/column/learning-whats-going-on-in-this-picture

Strategies to Support Pupils with Speech Sound Difficulties

[image: ]Refers to:  The way we produce the sounds in words. This is a complex process and errors in developing speech are common. Usually, most children will be using a full range of speech sounds by the time they are 5/6. Some children however, will have difficulty developing these skills.  Speech sound errors can lead to anxiety and/or frustration if the child is not understood.

Some common difficulties include:
· Omissions/deletions—certain sounds are not produced but omitted or deleted (e.g., "cu" for "cup" and "poon" for "spoon")
· Substitutions—one or more sounds are substituted for another (e.g., "dood" for "good" and "wabbit" for "rabbit")
· Additions—one or more extra sounds are added or inserted into a word (e.g., "buhlack" for "black")

How speech difficulties can be supported day to day:
· Make time to listen to them
· Encourage to experiment with sounds, both in speaking and playing
· Play lots of listening games - encourage them to listen to speech and non-speech sounds
· See if they can tell when you use a sound incorrectly
· Speak as clearly and correctly as you can - encourage your child to watch your face, and you watch theirs
· Don’t be critical, instead model back the word correctly
· Don’t pretend to understand when you don’t
· Typically, a child would work one to one with a member of the SaLT team to target tricky sounds. If you know your child has speech sound difficulties and would like more specific, targeted resources please get in touch with a member of the SaLT team. 

Guidance on how to support a pupil who uses Augmentative and Alternative Communication (AAC) aids such as PECS and iPad talkers.

Refers to:  Tools, devices or strategies which are used to support or replace natural speech for individuals who have difficulty communicating. This includes methods such as signing and using pictures. It also includes structured programmes and more sophisticated technology. Many of our pupils who require AAC use either the Picture Exchange Communication System (PECS) or use iPad voice output apps such as Proloquo2go and Gridplayer.   If you know your child uses one of these programmes, now is a great time to practise using it at home.


PECS
The basic principle of PECS is that individuals learn to initiate interactions by exchanging symbols for items. To be successful items initially have to be motivating and exchanges should occur as often as possible. There is a huge amount of information covered in PECS training and I cannot include it all here. If you would like more information or have any questions, please get in contact. 

Early stages: Create as many opportunities as possible for exchanges. 

A great starting point is snack time. Have their PECS book available or have symbols out on the table. Ask them “what do you want?” and encourage them to pass you a picture. Once they have, show the item they asked for plus another. If they reach for the item they requested give it to them, they have linked the correct picture to the correct item. If they do not reach for the item they requested, you may need to spend time teaching the individual pictures first. 

Start with an item you know they love and will want. Have just this picture to exchange. Each time they do, give them the item. Snacks that come in packets are great for this. It might seem tedious but if they are required at first to request every individual piece of popcorn/chocolate button/crisp they are more likely to identify the symbol and understand the process of exchange. 

Other activities for simple requests: 
· Choosing toys from a box -put some motivating toys in a box. If your child wants to play with them they will have to ask you first. 
· Building a tower- they ask you each time they want a block
· Mr Potato Head- They exchange symbols for body parts and clothes

Later stages: 
When your child is successfully exchanging for a variety of items you can begin to introduce sentences. The child puts “I want” plus item on the strip.  If your child is already doing this, you can work on expanding their sentences and vocabulary by including attributes in which the child places “I want (attribute) (item)” for example “I want red ball” “I want big bubbles”.

Activities could include playing games such as Pop Up Pirate and Pig Goes Pop- “I want red sword” 

If you need any more PECS symbols, please email a member of the SaLT team with a list of vocabulary. We can easily send printable documents. Hard copies might take a bit longer.

Voice generating apps
If your child uses a voice generating iPad app such as Proloquo2go or Gridplayer, now is a perfect time to practise modelling. It can seem daunting at first but once you become more familiar with the apps yourself, you will be able to provide effective modelling for your child. If you are able to, give yourself an hour looking through the app. Try communicating using only the app.  

Children learn how to speak by hearing their parents, teachers, siblings and other people around them speak all the time. Similarly, AAC learners also need to see what it looks like to communicate using their AAC systems in real conversations. This means we have to consistently model for them. This could start with just modelling single words, labelling items or commenting on what is happening. Some useful words to start with can be “more” “stop” and “go”. You could have some bubbles, press “go” when you blow them and “stop” when finished. Press “more” to continue. 

The Assistiveware website has some great advice for using AAC at home: https://www.assistiveware.com/blog/language-opportunities-using-aac-home


Places to go for further information and support
Speech, language and communication covers a vast number of topics. I have not been able to include them all here. Here are some further links you might find useful.
Social Stories
Social stories describe a situation, event or activity. They can be used to prepare an individual for what is going to happen or to guide behaviour. Further information and some examples of social story apps can be found here: https://www.merakilane.com/social-stories-kids-autism-21-social-story-templates-apps/
Comic strip conversations
These are used to reflect back on behaviour to develop social understanding. Comic Strip Conversations provide visual representations of the different levels of communication that take place in a conversation, using symbols, stick figure drawings and colour. By seeing the different elements of a conversation visually presented, some of the abstract aspects of social communication (e.g. recognising the feelings and intentions of others) are made more concrete and are therefore easier to understand. https://www.qe2cp.westminster.sch.uk/attachments/download.asp?file=266&type=pdf
If you have access to Twinkl, they provide some great resources including Blank Level activities https://www.twinkl.co.uk/resources/sen-communication/sen-speech-and-language/sen-speech-and-language-games-and-activities
PECS information: https://www.pecs-unitedkingdom.com/documents/infobrochure-UK-web.pdf
Getting started with Proloquo2go: https://www.assistiveware.com/blog/new-to-proloquo2go-training
Attention Autism
Many of our children on the lower site take part in Attention Autism sessions (known to them as “bucket”) this has been a very successful programme in improving engagement through watching and taking part in highly visual activities. More information can be found here: https://best-practice.middletownautism.com/approaches-of-intervention/attention-autism/
The creator of Attention Autism also has a Youtube channel where she is giving tips on providing the programme at home.
https://www.youtube.com/channel/UCPPw7Ij3k2Zhe19Fb3CO-ag
Lego Therapy
Older pupils may have taken part in Lego Therapy at school. 
This is a social skills intervention designed to target teamwork, collaboration and group problem solving. It involves working together in groups of two or three to make a Lego model from a set of instructions. The Engineer has the instructions and tells the Supplier what pieces to find, the Engineer then tells the Builder how to put them together. 
[bookmark: _GoBack]More information on Lego Therapy can be found here: http://thewackywarehouse.com/lego-therapy/
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